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   I have become interested in the practice of spending leisure time during my work in child 
protection for several decades. I often confronted the problem that children growing up within 
the specialized service of child protection are not able to manage their leisure time usefully. 
Lots of them spent their free time pointless with useless activities and harmful addictions 
(such as smoking, drugs, alcohol, and just hanging around). Many young people did not have 
a good exmaple set at home: the socialization patterns that were provided did not carry a lot of 
value. They acquired negative and deviant behaviour patterns from their parents. The 
„example” set by idleness and harmful addictions were accompanied by the hazardous 
behaviour of the parents. Their previous life in their own family was characterized by lack of 
stimulation, negligence and abuse. As a result these children were taken out from their 
families later on. Besides providing them help with life coaching and lifestyle problems, they 
also needed support in spending leisure time in many cases. However, children growing up in 
such families would need a more conscious support, because the pattern of spending leisure 
time usefully was not integrated into the family life and/or these methods are not available for 
the family. (Kovácsné 2013) Children who are placed into the specialized service of child 
protection try to pursue the behaviour typical for their previous life. In many cases the 
positive rules, standards and patterns that have to be acquired are unknown and are not 
motivating for them. The child protection system provides new opportunities by means of 
foster care (meeting conditions under legislation) which provides a family replacement for the 
children. Apart from physiological needs and education this also involves the useful spending 
of leisure time. 
I was interested in the fact, how foster parents with different social, cultural and educational 
background meet the requirements of leisure activities. 
This issue cannot be examined without considering the real environment in which children 
live. How do children living in their own families and children with similar social background 
usually spend their leisure time? To asnwer this question, I needed a control group of children 
to compare children in foster families to. Therefore I also asked the pupils (mostly living in 
their own families) of two primary schools about their leisure activities during my research. 
One of the schools is located in a village near a big town; most of its pupils live in the 
outskirts. The other group of pupils attend the EGYMI school in a medium-sized town in the 
Great Plain. There are both disadvantaged and multiply disadvantaged children among the 
pupils. As for the pupils of EGYMI, there are some children who live in children’s homes. I 
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used a questionnaire to ask the pupils of both schools about their curricular and extra-
curricular activities. I made a comparison between the variety of leisure activities and the 
social contacts during the leisure activities of both groups: children living in foster families 
and children living with their own families.  
 
Research topic: leisure time in foster families  
   I focused my dissertation on the leisure habits and possibilities of children who are in a 
special situation (involved in child protection care, living with foster parents). The question is: 
do the leisure activities of children living in foster families differ from the activities of 
children living with their own family? In my opinion we should look for the answer in the life 
of children with their previous family. Children who live with their own parents do definitely 
acquire family patterns either in a good way or in a bad one; they possess some cultural 
heritage and cultural capital. Primary family education has to be taken into consideration, the 
acquired cultural capital (according to Bourdieu) is formed by the conditions of the first 
acquisition. If a child makes wrong experiences or wastes the time to acquire these 
experiences, correcting the result takes longer (Bourdieu 1998). This correction can be carried 
out in the foster family if the foster parents pay particular attention to developing the 
personality of the child and to setting a positive pattern. Foster parents have the following in 
common: they all undertake the education and care of other parents’ children. Child 
protection service – involved in education – is necessary if the child is endangered by its 
family or by its own deviant behaviour. Within the framework of replacement protection the child 
has to be placed in a foster family if it is possible.  I am examining the leisure activities of 
children situated in foster families in this thesis. The issue of useful leisure activities has already 
been raised earlier within the child protection service: its importance already appeared in the 
practice of child protection during the 1970s and 1980s as it was determined to be the task of 
foster parents.  
 
Purpose, sites, hypothesis, sampling and methods of the research 
   For a long time it has been an important issue for me whether children with personality 
development and socialization disorders in their early childhood and whether retarded 
children are able to overcome their disadvantages as long as they get involved in child 
protection service. Will they be able to integrate themselves in the society later on, when they 
become young adults or will they have a deviant behaviour within the society? There are lots 
of children in the specialised care with behaviour disorders, integration problems and learning 
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disability who are quite difficult to educate and train.  Foster parents have to reduce these 
disadvantages during taking care of and educating the children. In some cases these problems 
can be eliminated and the children can catch up their disadvantages. Children taken into care 
will get into a new family and they can also continue their schools – often in a new 
environment. Schools consider extra-curricular activities to be very important, since leisure 
activities may play an important role in shaping the personality of the pupils. 
 
Purpose of the research  
   The purpose of my research is to examine whether the requirements concerning useful 
leisure activities are met during foster care. It is known that leisure activities provide an ideal 
ground for activities that develop personality and prefer personal fulfillment, therefore they 
are very important in the life of children who grow up in child protection. Occupations that 
are carried out joyfully and happily and harmonize with the development stage of the 
personality have a positive impact on the personality development. They support the self-
training of children, they improve the maturity of social interaction and enable the acquisition 
of behaviour patterns which (may) become important attributes of the differentiating 
personality. (Hagymásy 2005) That is the reason why it is important to examine the benefits 
of leisure activities in foster care. 
 
Research site 
    Child protection is traditionally based on the autonomy of counties. Its features vary 
according to this system and according to the socio-geographical context (Varga 2015). My 
research was carried out in county Bács-Kiskum, where the number of children living in 
foster families is more than 1000. The survey concerning children living in foster families was 
carried out in 2011 at the foster parent network provided by the Regional Child Protection 
Specialised Service of the Bács-Kiskun County Self Government. The operating institution of 
the foster parent network was the Self Government of Bács-Kiskun County in the period of 
my sampling; however, it has been taken over by the Bács-Kiskun Directorate of Szent Ágota 
Child Protection Service operated by the Diocese of Szeged-Csanád since December 2011. 
 
Research questions 
   In order to examine the leisure activities of children in foster families  I have compiled the 




- Do foster parents contribute to the useful leisure activities of the children under care?  
- Is there a difference in the patterns of leisure activities concerning children living in foster 
families and own families?  
- Are there any varied cultural, sport and leisure activities provided for children and youth 
under care?  
- Are the conditions set to ensure a chance for overcoming their disadvantages? 
  
Hypothesises 
I assume on the basis of the examined topics:  
 
H1: The variety of the leisure activities provided by the foster family and the own family does 
not show a significant difference. 
 
H2: Autonomous decisions made by the children concerning their leisure activities are 
influenced more likely by the foster parents.  
 
Sampling for the research 
   As for sampling I applied documents analysis of the data sheets of children taken into care 
for at least a year between 2005 and 2010.  Samples had to meet two criteria: the chosen 
children had to be at the age between 6 and 18 and they had to be pupils at a school. There 
were pupils from different schools, such as mainstream schools, schools with different 
curriculum and secondary schools (vocational, secondary vocational and grammar schools). 
The data sheet system records the child’s life spent within the child protection system from 
the primary care to fostering and until terminating the fostering.  
As for the composition of the families that participate in the research: the 151 chosen children 
live with 54 foster parents. Their age ranges from 6 to 18, all of the children are primary or 
secondary school pupils. According to the type of settlements 31 foster parents live in a city,  
20 foster parents live in a village, and 3 persons live in the outskirts. 
As for control groups I chose 2 school groups: a group of 138 pupils from a school with a 
different curriculum and a group of 39 pupils from a mainstream school. I tried to choose 
public educational institutions where the social status of the pupils does not differ 
significantly from the conditions of the children under care.  
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Research methods and the way of analysing statistics  
   I applied both quantitative and qualitative methods in my reserach. Questionnaires provided 
the data collection for the quantitative research. As for qualitative research methods I applied 
document analysis and interviews. The data provided by the questionnaires were recorded in 
the statistics program SPSS 21. In order to get the main features of the sample I applied 
descriptive statistical tests.  
 
Document analysis: „Gyermekeink védelmében” (Protecting our Children)” data sheet 
system  
Sampling was based on the data sheet system called „Gyermekeink védelmében”. This data 
sheet system has been used in both primary and specialized services of child protection since 
the late 1990s. The examined documents are mainly data sheets bearing the sign and number 
GH-3. These data sheets are filled in by the foster parents together with the custodian and the 
foster advisor at the place of care in order to evaluate the situation of the child.  Its purpose is 
to report annually to the Child Protection Office about the events, health, physical and 
personality development, school results and leisure activities of the child. Besides, it also 
reports whether the child is keeping contact with the biological parents. How was the care and 
education programme implemented? How could the child integrate in the new environment? 
What changes have happened since its placement? Questions concerning the physical 
development, physical condition and health are significant: how do foster parents help the 
child with establishing and leading a healthy life? Is the child under care involved in 
educational care or talent management? What were the criteria when choosing a school for 
this child? How interactive is the child during playing, leisure activities and programmes? 
How do foster parents help with organizing the leisure time or choosing a hobby? What is the 
relationship between the child and its foster parents, caretakers like? Is there a demand for 
having a conversation or sharing problems? Is there a demand for common activities with the 
foster parents? Is it possible to do something together such as doing something around the 
house, doing some DIY, playing or undertaking outdoor programmes? Using data sheets for 
research purposes is controlled by the Child Protection Law.  
 
Questionnaire with children and youth 
   In my research I applied questionnaires as one of the quantitative research methods.   
I asked school children living with their own families from two schools to fill in the 
questionnaires. The questions were the same as the ones that I examined concerning children 
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in foster families. The introductory questions of the questionnaire referred to relationships 
within the family, the rest of the questions related to curricular and extra-curricular leisure 
time and leisure activities. One group of students attended a primary school in a small town 
near to a county seat. The other group of students attended an EGYMI primary school and 
vocational school of a medium-sized town in the country. 
 
Interviewng foster parents  
   I considered making an interview with the persons who know best the everyday life of the 
child. Therefore I interviewed the foster parents as well in order to get a more complete 
picture about the child’s leisure activities.  
The topic discussed in the interview with the foster parents was the leisure activities of the 
child living with them. For this interview I chose foster parents who were recommended by 
the foster parent advisors. As for criteria I considered the place of living (type of settlement), 
qualification and experience (length of being a foster parent) of foster parents. Answering the 
interview questions was voluntary and I used numbers instead of names when recording the 
data. The questions of the interview were compiled relating leisure habits and activities – 
apart from the personal data. These questions can be found in the attachment of my 
dissertation. 
 
Summary of the leisure activities of children under care 
   The primary aim and task of fostering is to provide a permanent and safe environment 
where children have the possibility to familiarize with family patterns. They can learn the 
rules, the behaviour required by the society and adapt to social standards. Foster parents are 
all different: their qualifications, environment, educational purposes, lifestyles, knowledge, 
culture are varied, therefore the patterns provided by them are also different. They have one 
thing in common: they have to intergrate, care, educate and prepare for life the children who 
are coming from a different social environment. The requirements set by the operating foster 
parent networks are the same for all foster parents. Their duties are determined by the 
legislation, their educating activities are continuously monitored. They have an important role 
in strengthening the children’s learning motivation and in involving the children in curricular 
and extra-curricular leisure activities. Foster parents have to provide the required conditions 
for this and they have to support children in spending leisure time usefully after the 
compulsory tasks both at school and at home.  They have to do what they can to prevent their 
foster child from any harmful addictions. Spending leisure time helps children with 
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socialization and later on with integrating in society. We must not ignore that the different 
social status, qualification and interest of the foster parents may have a significant impact on 
the education of children. However, they have the same duties, they have to meet the same 
requirements concerning education and care. Otherwise the operating institution can terminate 
the foster parent status. Professionals working in child protection provide help for the foster 
parents with managing leisure time, choosing leisure activities and they cooperate in 
organizing programmes for foster parents and children.  
There are several activities in foster families that can be done together: baking, barbecue, 
camping, having lunch in a restaurant, going to an outdoor  swimming pool, walking along 
the river, taking the dog for a walk, watching TV, hiking, going on holiday, doing some DIY, 
family celebrations. Joint programs have an outstanding role.   
I asked the children – both children living with their own family and children under foster 
care – what leisure time means to them. Most of them said it is very important for them: they 
spend their leisure time alone or with their friends. Lots of them help their parents and 
grandparents with the housework. They like taking care of animals around the house.   Their 
most frequent leisure activities involve some sports: football takes the first place which is 
followed by horse riding and cycling. They like taking walks and spending time outdoor, in 
the nature.  They also like drawing and reading. Some children attend a dancing course, others 
sing in a choir or play some musical instruments (drums, guitar). They like talking with their 
friends and with their relatives as well.    
It has been experienced that lots of children in foster families managed to avoid harmful 
addictions due to shared experiences and their favourite leisure activities. As a result, they 
could successfully integrate themselves later on. Other activities: they involve activities that 
are not represented in other groups of activities. As for the children under care their most 
frequent activities are related to practising excercises for school – this happens besides 
curricular development activities and learning at home.  Foster parents reported during the 
interviews that many of the children need revision of the homework with questions. In 
addition leisure programmes involved going to a playground, work, community programmes, 
scouting, protection of the environment, being together with own biological siblings. These 
programmes also involved leisure time spent after school and outside the home of the foster 
family: leisure time spent in a student’s hostel, foreign exchange programmes organized by 
the foster parent network, rural tourism, a sowing course, language learning and language 
courses, attending a music school and playing in a wind instrument orchestra.   
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Children most prefer in their leisure time that they can do what they like doing. Different 
games and relaxing is important for them. Many of them consider learning as a leisure 
activity. They like using the computer or the tablet. Some of them take part in Church 
programmes, they are also members of a congregation or they read the bible. Lots of them 
wrote that they are having a good time in their leisure time. Unfortunately some children 
reported about harmful forms of leisure activities such as „smoking a joint”  „flash”, hanging 
around, being bored all day long. These occurred, however, only in some cases.  
 
Conclusions, proposals: revision of the hypothesises  
I have made the following conclusions on the basis of the questions that I asked in the 
beginning of my thesis:  
 
H1: Variety of the leisure activities provided by the foster family and the own family does not 
show a significant difference. 
 
According to the document analysis leisure activities of children living in foster families 
does show a big variety but it does not show a significant difference compared to the 
programmes provided by the own family. The proportion of curricular and extra-curricular 
activities is considerable. Most of the foster children were enrolled into day care workshops or 
prep room activities by the foster parents (sampling for the research was carried out before the 
introduction of the all-day school system). More than 70 % of the children under care 
participated in a school event. Being involved into school events is considered to be important 
by the operators of the foster parent network. It is essential for the integration of the children 
in the school whether the foster parents provide the same conditions for the child as biological 
or own families can provide. The child protection service monitors this obligation concerning 
the foster parents. The child must not be placed at a disadvantage compared to its school 
mates and class mates in this issue. Integration at school is important here, it is one of the 
prerequisites of successful studies. We have experienced in many of the cases that children 
taken into care had not attended school before or they had had lots of unjustified absences. 
That is the reason why it is so difficult for them to integrate into a new school environment. 
This can be supported by joining school programmes, participating in day care and in class 
trips, attending different school clubs or sport clubs.  Apart from the curricular leisure 
activities the leisure time spent with the foster family is also important. It is an obligation and 
duty for foster parents to guarantee the quality of this leisure time. In addition foster parents 
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also have to guarantee that children spend this time usefully and that they can participate in 
different programmes. The examined activities showed that children often go hiking with their 
foster families. They join to the programmes of the foster parents’ own family. Their life is 
varied by home studying, different sports and cultural activities.  
Successful education is a result of involving children into housework. Document analysis 
showed that the proportion of children who participate in doing some housework is smaller in 
foster families than in biological or own families. The household chores show a big variety. 
We created three main groups during the analysis, in which we found kitchen activities (1.), 
jobs around the house (2.) and cleaning activities (3.).  
Foster families provide new possibilities for children under care with these activities to 
develop their personality more completely. Foster parents receive support continuously from 
child protection professionals.  I can consider my first hypothesis to be confirmed. The 
service tries to offer as many and as varied programmes as they are able to. The leisure 
activities of children living with their own family are also quite varied. According to the 
results of my research I have found that the variety of leisure programmes provided in both 
foster and biological families do not show a significant difference.  
 
 
H2: Autonomous decisions made by the children concerning their leisure activities are 
influenced more likely by the foster parents. 
 
   According to the results of my research foster parents of children with disadvantaged 
and hazardous background provide a wide range of curricular and extra-curricular 
leisure activities which is required for the development of the children’s personality. 
Biological parents, however, control the spending of leisure time to a greater extent. The 
qualification of foster parents have only a partial impact on this process, as foster parents are 
under the control of the. As a result, they cannot hinder their foster children in their further 
education and in the development of their talent either deliberately or because of the foster 
parents’ insufficient education. It has to be admitted, however, that the habits, value and 
interests of the foster parent can certainly influence the foster child’s life, since it is 
confronted with these issues every day in the foster family. The type of activities preferred by 
the foster parents in their own families is influenced by their qualification in any cases, 
therefore it can have an indirect impact on the foster child as well. I consider my second 
hypothesis to be confirmed as long as the continuous instructing and monitoring of foster 
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parents guarantee the variety of leisure activities. It has to be added that foster care shows the 
variety similar to the variety in the case of children growing up in their biological families on 
the basis of supervisory requirements. As a result the variety of foster children’s leisure 
activites does not depend on the qualification of foster parents.  
After processing the document analysis, the questionnaires and the interviews I also found 
that foster parent networks contribute a lot to offering foster children a wide range of leisure 
programmes.  Several operating institutions – especially networks with a bigger capacity – 
have already employed leisure organizers. 
 
We can say that foster parents can provide the conditions of varied leisure programmes for the 
foster children. It can help them with overcoming their disadvantages. According to my 
results the activities of children living in both foster and own families do not differ 
significantly. Besides, the foster parents, also the school, the teachers and the child protection 
professionals play an important role in chosing the right activity for the right age. Child 
protection professionals can support foster parents in educational and caring activities and 
they also monitor these activities.  
 
Conclusion  
How are leisure time and child protection related? Child protection belongs to the occupations 
(professions), where professionals undertake a difficult task. Children with multiplied 
disadvantages have to be supplied with a home, besides they have to be familiarized with 
issues, events and processes of the world. These issues and events were possibly not available 
in their previous life for any reason. Spending leisure time usefully is important for children 
because they can make new experiences and can gain new knowledge. Furthermore, it is 
important, because they can also find pleasure in doing these activities. The features of the 
leisure activity – its meaningfullness, regularity, intensity etc. – can definitely have an impact 
on the personality development of an individual or else it may determine this development.  
That is the reason why small children have to be provided with possibilities to spend free time 
intelligently and constructively. They have to be supported and guided, because this is also a 
part of the learning process. Children growing up within child protection services have in 
many cases behavior, integrational and learning problems due to the faulty or missing mother-
and-child relationship. They often hardly know their parents and relatives or have only 
superficial contacts with them. They have only little information about their roots. They do 
not know what they have brought from their families or what talent their relatives had. They 
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need support to make the most of out of themselves and improve their talent. Some positive 
patterns have to be provided as well. Major Zsolt Balázs wrote about child protection: „Child 
protection is an individual job, profession. Neither pedagogical nor psychological knowledge 
alone is able to support the every day tasks of the professional work. If we do not look at child 
protection tasks with an eclectic approach (which aims deep understanding and involves 
„looking behind the scenes”) we will have the impression to be helpless, that we „do not have 
any tools in our hands”. And we will not have any tools unless we look at the depth of things 
and unless we understand what happened or what is happening in the souls of the foster 
children. (Major 2009:194)  
 
I am very glad that in the past years child protection professionals have recognized the 
importance of leisure activities for the optimal development of the children.  The services in 
my county provide more and more events, adventure weekend programmes and various sport 
and cultural programmes for the foster children. Useful leisure activities seem to be more and 
more important within the child protection service. We can support the more favourable 
development of the children’s personality and self-awareness with it. I believe that everybody 
has some good traits; it is possible to bring up foster children to be motivated and valuable 
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29. 115/1978. M. K. 11. O. M. sz. utasítás a Gyermek- és Ifjúságvédő Intézetek 
Rendtartásának megalkotására 
30. 28/1986. (VIII. 31.) MM. Sz. rendelet a hivatásos nevelőszülői jogviszonyról 
31. 1986. évi IV. tv. A Csjt. Módosításáról 
32. 51/1986. (XI. 26.) MT rendelet a kiskorúakról való állami gondoskodásról 
33. 12/1987. (VI. 29,) MM. sz. rendelet a gyámhatósági eljárásról 
34. 1997. évi XXXI. tv. A gyermekek védelméről és a gyámügyi igazgatásról 
35. 2002. évi IX. tv. A gyermekek védelméről és a gyámügyi igazgatásról szóló 1997. évi 
XXXI. tv. módosításáról 
36. A „Gyermekeink védelmében” elnevezésű adatlap rendszer - GH -3 adatlap 
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